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Abstract 

In Aotearoa New Zealand, fewer than two percent of graduating nurses identify aged care as a preferred 
employment option. Influences contributing to this statistic are multifactorial, ranging from societal 
norms and values, to health, education and economic policies. In this article, we argue that 
undergraduate nurse education is a contributor to this issue by constructing working in aged care as 
having lower status or less value than working in other health care areas. Foucauldian discourse analysis 
permitted us to examine this issue by exploring the dominant discourses being deployed in relation to 
clinical experience in aged care. Data were collected through semi-structured interviews with 10 senior 
academic staff members from Aotearoa New Zealand tertiary institutions. Interview data were analysed 
and revealed how a ‘nurse education discourse’ and a ‘work ready discourse’, were shaping perceptions 
of aged care as a clinical experience in a variety of ways. These two discourses constructed aged care 
either: as a convenient learning space for developing foundation skills, or as a learning space to access 
only when other more desirable spaces were unavailable. Aged care was also promoted as a place of 
employment for the less able nursing student on graduation. Findings suggest that how and why aged 
care is utilised as a space to learn a range of nursing skills has the unintended effect of devaluing and 
discouraging employment in aged care settings. This article argues there is a collective need to go 
beyond curricula and uncover what is actually conveyed through the educational process to students 
about working in aged care. 

Keywords / Ngā kupu matua: aged care / te taurima kaumātua; discourse analysis / tātari kōrero; employment 
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Te Reo Māori translation 

He tūhuratanga i te pānga pea o ngā tikanga mahi akoranga tapuhi ki ngā whakaaro o ngā 

ākonga tapuhi mō te mahi i te ao taurima kaumātua hei tapuhi rēhita: He tātaritanga kōrerorero 

Foucault 

Ngā ariā matua 

He iti iho i te rua ōrau o ngā tapuhi ka tohia i Aotearoa e tautohu ana i te taurima kaumātua hei ara 
whiwhinga mahi mō rātou. He maha ngā kawenga ngākau kei te pūtake o tēnei tauanga, tīmata mai i ngā 
ariā me ngā uara o te pāpori, tae noa ki ngā kaupapa here hauora, mātauranga, ōhanga anō hoki. I tēnei 
tuhinga, e kī ana mātou ko te akoranga tapuhi paetahi tētahi take mō tēnei āhuatanga, nā tāna tāpae 
whakaaro ko te mahi i te taurimatanga kaumātua tētahi mahi iti iho te mana, iti iho hoki te hua, i te mahi 
i ētahi atu wāhi mahi taurima hauora. Nā ngā tātaritanga kōrero Foucault mātou i āwhina kia tūhura i 
tēnei take, mā te tūhura i ngā kōrerorero matua e whakamahia ana mō ngā wheako tiaki tūroro i te ao 
taurima kaumātua. I kohia ngā raraunga mai i ētahi uiuinga āhua ōkawa nei ki ētahi mema mātāmua 10 
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mai i ngā whare whakaako mātauranga matua o Aotearoa. I tātaritia ngā raraunga uiuinga, ā, ka puta te 
māramatanga he pēhea ngā 'kōrero akoranga tapuhi' me ngā 'kōrero tū tika mō te mahi' i tārei ai i ngā 
whakaaro mō te taurima kaumātua hei wheako tiaki tūroro, arā, he maha ōna pānga. Nā enei kōrero e 
rua i whakaahua te taurima kaumātua kia pēnei, e ai rā ki te titiro: he wāhi ngāwari noa hei ako i ngā 
pūkenga taketake, he wāhi rānei e tika ana kia whāia i te paunga atu o ērā atu wāhi papai kē atu. I 
whakatairangatia hoki te taurima kaumātua hei wāhi mahi mō ngā tauira kāore i tino eke ki ngā taumata 
o ōna hoa i te tohinga. E ai ki ngā kitenga ko tētahi pānga kāore i hiahiatia o te whai i ngā mahi te taurima 
kaumātua hei wāhi ako i te huhua o ngā pūkenga ako, ko te whakahekenga i te mana o ēnei mahi, ko te 
pēhanga hoki i ngā hiahia o te tangata ki te mahi i ngā whare taurima kaumātua.  Ki tā tēnei tuhinga e 
tika ana mō te katoa kia nuku ki tua i ngā marautanga, ki te huke i ngā waiaro e whāngaia ana mā roto i 
te hātepe whakaako ki ngā ākonga mō te mahi i te ao taurima kaumātua.  

 

Introduction 

The global pandemic, COVID 19, has shed light on the 
already worrying staffing issues faced by the aged 

care sector. In Aotearoa New Zealand, as experienced 

internationally, aged care has historically been an 

unpopular choice of employment for graduating 

nurses (Hunt et al., 2020; Ministry of Health [MOH], 

2019). An ageing workforce, coupled with an ageing 

population and predicted growth in the number of 

people requiring the services of the aged care sector, 

compounds this problem (MOH, 2016; Nursing 

Council New Zealand [NCNZ], 2019). These issues 

emphasise the need to adequately prepare nursing 

students with the skills and incentive to work in aged 

care as registered nurses (RNs).  

Despite a growing body of research on student 

clinical experiences in aged care citing negative 

perceptions and attitudes, little has changed over the 

last 40 years (Parker et al., 2021; Salmon, 1981). 

While researchers conclude innovative educational 

practices may improve perceptions towards working 

in aged care, to date, such approaches have failed to 

improve the recruitment of graduate nurses to work 

in this sector (Mc Allister et al., 2020). 

Drawn from a wider study which used Foucauldian 

discourse analysis to examine gerontology 

knowledge in undergraduate nurse education 

(Foster, 2019), this paper highlights how certain 

practices employed by undergraduate nurse 
education contributes to negative attitudes and 

perceptions towards working in aged care. For 

Foucault, discourse is constructed from what 

knowledge is culturally, socially and historically 

available at the time (Kendall & Wickham, 1999). 

Hence, utilising Foucault’s ideas about how 

knowledge is constituted has enabled us to ‘trouble’ 

taken-for-granted practices in undergraduate nurse 

education (Frederiksen et al., 2010). Identifying the 

dominant discourses in play provides a means to 

expose and challenge how these practices have 

maintained such dominance over student’s career 

preferences. This article argues such taken-for-

granted practices in undergraduate nurse education 

contribute to the problematic issue of graduates not 

wanting a career in aged care. 

Background  

To gain registration as a nurse in Aotearoa New 

Zealand, students are required to complete, in 

addition to theory hours, a minimum of 1100 hours 

of clinical experiences in a variety of settings 

including the “continuing care setting” (NCNZ, 2020, 

p.62). Aged care is often used for this continuing care 

clinical experience, and although there is no 

stipulation when this experience must occur, similar 

to international practice, an aged care clinical 

experience commonly occurs in the first year of study 

(Parker et al., 2021; Toi Ohomai Institute of 

Technology, 2021).  

An aged care placement is not universally favoured 

by students, with studies reporting their experiences 

as boring, repetitive, and requiring low technical 

skills, compounded by feeling poorly prepared to 

care for older people who are frail and dependent 

(Duggan et al., 2013). Students also bring to the 

learning environment, ageist attitudes and negative 

perceptions towards older people and working in 

aged care (Mc Allister et al., 2020). As a clinical 

experience in aged care often occurs in the first year 

of study, these perceptions become embedded early 

in a nursing student’s education. 

Significantly, negative student perceptions toward 

working in aged care translates through to 

employment (Huntington et al., 2014). In Aotearoa 

Zealand, once registered, eligible graduates are able 

to apply for a position on a structured and funded 
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post graduate year programme called Nurse Entry to 

Practice (NETP). Of the 1232 applicants for the 2019 

NETP programme, only seven identified aged care as 

their primary selection (MOH, 2019), further 

corroborating commentary suggesting a lack of 

interest in working in aged care on graduation. 

Compounding this reticence to work in aged care is a 

significant pay disparity that favours working for 

publicly funded hospital and community services 

(previously district health boards (DHBs)); from July 

2022 Health New Zealand) (New Zealand Nurses 

Organisation [NZNO], 2021). Undergraduate nurse 

education in some part facilitates these negative 

perceptions of aged care and should be more 
responsive to addressing ageist attitudes and 

improving the student experience, to dispel these 

prevalent misconceptions (Negrin et al., 2020). 

Design 

Aims 

The aim of this study was to identify the dominant 

discourses operating in undergraduate nurse 

education in relation to the use of aged care as a 

clinical experience. Once identified, we then sought to 

determine whether, and how these discourses may 

contribute to the perception that working in aged 

care carries less status as a career option. 

 Methodology 

A Foucauldian discourse analysis was selected for 

this study as this methodology takes a critical 

approach and has the capacity to challenge taken-for-

granted aspects of the social world (McHoul & Grace, 

1997). Foucault (1972) describes discourses as 

“practices that systematically form the objects of 

which they speak” (p. 49). Discourses are therefore, 

not just about words but also about actions and 

discursive practices; practices that signify a 

discourse. For example, the object - aged care nursing 

- is formed by a nursing education discourse as a 

place for low level skills by the discursive practice of 

using it as a clinical experience for year one students. 

Not all discourses have equal status as discourses are 

produced in complex interactions with knowledge 

and power (Foucault, 1978). As a consequence, some 

discourses are so embedded in everyday life that they 

become taken-for-granted, making it difficult to think 

or behave in different ways (Foucault, 1981).  

 Recruitment of participants and ethics 

Ten participants were purposefully recruited 

through email from the 17 tertiary institutions 

providing a baccalaureate of nursing programme. 

Purposeful sampling ensured potential participants 

had an overview of their respective curriculum. 

Ethical consent for the study was given by Auckland 

University of Technology Ethics Committee, 17/92. 

Data were transcribed by a professional transcriber 

who signed a confidentiality agreement. 

Confidentiality for participants was maintained 

through the use of gender-neutral pseudonyms, and 

the removal of any identifying information, including 

referencing programme documents. 

 Data collection 

Data collection included semi-structured interviews 

conducted by the first author, and these were 
digitally recorded. Relevant programme documents 

were included and treated as data. Interviews were 

conducted via Skype or face-to-face, at a time and 

place that was convenient to participants. Questions 

were developed based on the aim of the research. 

Foucauldian discourse analysis recognises that an 

interviewees’ beliefs and actions are shaped by 

discourse (Graham, 2011), hence questions were not 

directly asked about aged care. Questions included: 

“NCNZ requires that the curriculum teaching reflects’ 

the health care needs across the life span’. How is this 

interpreted in your curriculum?” And concerning 

clinical experiences, a more direct question was 

asked. “What clinical experiences do students have in 

your programme?” 

 Analysis 

Drawing on Foucault’s work around 

power/knowledge and discourse (Foucault, 1972, 

1978, 1981), analysis began by reading and rereading 

the interview transcripts to gain a sense of what was 

being said. Then, guided by the works of Kendal and 

Wickham (1999), questions were asked of the data. 

For example, “How was an aged care clinical 

experience spoken about”. Concurrently, as 

suggested by Arribas -Ayllon and Walkerdine (2017), 

commonalities were looked for among the 

statements gathered that signified a discourse. From 

here, two main discourses were identified and 

named; a ‘nurse education discourse’ and a ‘work 

ready discourse’ constructing the ways in which 

nurse education valued aged care as a clinical 

experience. Also identified were a ‘biomedical’ and a 

‘nursing care discourse’ that related to the type of 

knowledge foregrounded at different stages of the 

student experience.  
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Findings  

Analysis exposed the various discursive practices 

adopted by undergraduate nurse education in 

relation to the purpose of an aged care clinical 

experience. We argue that these practices combine to 

perpetuate a commonly held belief that working in 

aged care is not valued for employment as a graduate. 

Practices identified included decisions on when it 

was considered appropriate to use aged care as a 

clinical experience and for whom. These practices 

were produced by what we have named a nurse 

education discourse and a work ready discourse. A 

nurse education discourse alludes to how identified 

practices associated with progressing student 

education construct various objects, for example the 

use of aged care as a clinical experience. While a work 

ready discourse examines practices more specifically 

detailed with producing the graduate nurse. These 

discourses do not stand alone: they intermingle with 

other discourses such as a biomedical discourse 

referring to the management of disease (Grant et al, 

2005), and a nursing care discourse associated with 

therapeutic relationships and personal cares (Kitson, 

2018). The dominance of these discourses change 
dependent on the experience of the student. 

Regardless of timing, use of aged care as a clinical 

experience appeared to be founded on convenience, 

as identified below.  

 Aged care as a convenient learning space for 

the fledgling nursing student 

Most participants stated their programme had an 

aged care clinical experience in year one, with the 

purpose of the student gaining foundational nursing 

skills. An aged care facility was seen as providing a 

ready supply of dependent residents who live with a 

number of health issues and require assistance with 

activities of daily living. For example, when speaking 

about the experiential knowledge requirements in a 

year one clinical experience, Pat identified those 

skills a colleague considered vital:  

She [the clinical educator] always makes sure 

she runs through with every student a bed 

bath or a wash and a shower so that the 

student feels confident in providing hygiene 

cares. And I just think those sorts of thing, are 

really helping to launch the student in the 

programme and beginning to be a nurse. [Pat] 

Here, Pat brings into play a nurse education discourse 

which constructs aged care as a space where first 

year students learn foundational skills. Considered 

non-technical skills, foundational skills include such 

care practices as personal hygiene, mobilisation, 

assistance with meals, and therapeutic 

communication (Crisp et al., 2021), drawing on a 

nursing care discourse that promotes holistic models 

of care (Kitson, 2018). Pat views these skills as 

necessary to accomplish before the student can 

progress to the next level of learning about being a 

nurse. Paradoxically, while nurse education and 

nursing care discourses encourage these as essential 

skills for a student to master, they are skills routinely 

undertaken by a health care assistant, and not a RN 

(Annear et al., 2014; Kitson, 2018). 

A nurse education discourse also valued an aged care 

clinical experience for the ability to provide learning 

opportunities not readily available in an acute care 

setting. Adi, for example, discusses how residents in 

aged care have certain attributes that support the 

student learning foundational skills: 

If you want some consistency and ability to 

relate and connect, you need an area that has 

a low turnover [of patients]. And in the [acute 

care] hospital, lengths of stay are only one, 

two, three days, it becomes really tricky. So, 

when you look at fundamental nursing skills 

for us, one of the most important things is 

communication and interpersonal skills. [Adi]  

An aged care clinical experience is sought for the 

beginning student because the student can 

potentially engage with the same residents every day. 

This consistency permits the student to develop and 

hone skills such as building therapeutic relationships. 

This promotion of building therapeutic relationships 

again draws on a nursing care discourse. 

Although promoted as an appropriate place to learn 

foundational skills, an aged care clinical experience 

was also viewed as not satisfying all the student’s 

learning needs:  

Yes, that [nursing the person with long term 

health care needs] is always in aged care and 

just to keep them stimulated we also do a med 

surgical exposure day. [Tracey] 

The need to include of a day in an acute care 

environment suggests an aged care clinical 

experience, was considered less than desirable, and 

would not meet be enough to keep the students 

interested in becoming a nurse. Exposure to an acute 

care setting early in the student journey was 
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therefore seen as necessary to keep students 

engaged. 

 Aged care as a convenient learning space for 

the experienced nursing student. 

Some participants acknowledged aged care was also 

used as a clinical experience for second and third-

year students, however, the purpose had changed 

resulting in different discourses gaining prominence. 

For the more advanced student, the nursing care 

discourse with an emphasis on therapeutic skills 

recedes to the background, and a biomedical 

discourse concentrating on disease treatment 

processes, is foregrounded. A work ready discourse 

also comes into play, as participants begin to refer to 
the student as a potential graduate. 

Although not referring to aged care, an excerpt from 

Sydney identifies a change in the focus of the 

curriculum content, as a biomedical discourse 

surfaces: 

In the second year we very much focus on 

disease and disease management. So, each 

week we tend to focus on a body system. 

[Sydney] 

Recognising learning objectives have changed from 

year one, Jan explains why an aged care facility could 

be used in the second or third year of a student’s 

programme of study: 

So, I mean in some ways because there is an 

availability of aged care placements there is 

not the pressure on aged care placements that 

there are on medical or surgical wards, 

mental health, primary health care and in fact 

they become a default mechanism or option. 

[Jan] 

Here, Jan considered how an aged care facility 

becomes a convenient default clinical experience 

when other more appropriate areas are at capacity. 

In this instance the objective of the clinical 

experience is not centred on aged care nursing. 

In contrast, Alex describes a more purposeful clinical 
experience for the third-year student: 

So, we recognise that the aged care sector is 

incredibly complex with patients having lots 

of co-morbidities, polypharmacy, and you 

know you can’t get much more complex these 

days. It is incredible what kind of care is 

required in a rest-home particularly the 

hospital wings. They do some general cares of 

the clients but most of the time is learning the 

registered nurses’ role. [Alex] 

Describing the learning experience available in year 

three, Alex brings into play a biomedical discourse 

that promotes management of the body through 

administering of medication for various diseases. The 

term ‘complex’ is also used and associated with both 

RN practice and the resident. General cares of the 

resident, drawing on a nursing care discourse, are 

separated from the RN role and move to the 

background. With this shift to a biomedical discourse, 

a work ready discourse now surfaces as the student 

learns about the role of the RN. 

Operationalising a work ready discourse Ricky 
discusses some of the practice realities of working in 

an aged care setting: 

They [year three nursing students] realise 

how much responsibility there is and how 

much learning they can have as they may be 

the only or one of the only RNs on who has to 

make big decisions because there is not a 

doctor close by. So, there is a lot of learning to 

be done. [Ricky] 

Ricky acknowledges that the student needs to acquire 

a range of advanced clinical decision-making skills in 

order to function safely and competently in an aged 

care setting. Not only could a RN be a sole practitioner 

on a shift, but they are also required to make critical 

care decisions without the oversight from a doctor or 

nurse practitioner. This comment implies that a very 

competent student may be better suited to work in 

aged care as a newly registered nurse. 

Contradicting Ricky’s statement identifying the high 

level of responsibility and knowledge required when 

working in aged care, the clinical experience is also 

viewed as a place of convenience for the third-year 

student who is unlikely to attain a position on the 

NETP programme (MOH, 2019).  

So, we do use it [aged care] as an attractive 

option. We used to, in transition [the last 
placement before completion of degree], use it 

as the fall-back option when we couldn’t get 

students into surgical/medical. We now put it 

up there [aged care] as a good place to go and 

do transition where you’re well supported as 

a nursing student for 9 weeks, in the event that 

you get it as a new grad on the non-supported 

programme. [Kerry] 



  Nursing Praxis in Aotearoa New Zealand  

2022 Vol 38(2) July  

 

28 
 

As gaining a position on a NETP programme is linked 

to achievement levels, deploying a work ready 

discourse Kerry positions aged care as a place for 

lower achieving students to complete their final 

clinical experience in aged care in preparation for 

employment as a new graduate. On one hand, aged 

care is an area requiring considerable skills, and yet 

on the other hand it is not promoted as an attractive 

option for the higher achieving student. Hence, this 

excerpt brings to the fore the contradictory ways 

discourse serves to shape the processes in place that 

decide who should work in aged care as a RN. The 

student who is encouraged to work in aged care on 

graduation is the perhaps less likely to have achieved 
the grades to be accepted onto the NETP programme. 

Discussion 

From the outset, the purpose of this research was to 

determine whether an unintended consequence of 

undergraduate nurse education is to reinforce the 

notion that aged care has less status as a career 

preference. The tendency for students to report 

negative experiences in aged care is well reported 

(Duggan et al., 2013; Mc Allister et al., 2020), yet there 

is a dearth of literature questioning the role 
undergraduate nurse education practices may play in 

this phenomenon. Despite a perceived motivation to 

improve student engagement in aged care, our 

analysis has exposed certain discursive practices 

produced through nursing education institutions that 

predominately perpetuate a devaluing of aged care as 

a place of later employment.  

Firstly, there is no regulatory requirement that a 

programme must use aged care to learn foundational 

skills, nor when this knowledge should be acquired 

(NCNZ, 2020), yet most participants confirmed aged 

care as a year one clinical experience. Edvardsson et 

al. (2016) argue, mastery of hygiene skills is central 
to nursing practice and embodies the caring aspect of 

nursing, yet as illustrated by Tracey, this does not 

appear to be enough to keep the students engaged. 

Should therefore, this taken-for-granted practice of 

using aged care to gain foundational skills continue in 

its present format? If aged care continues to be used 

for learning foundational skills, then the onus must 

be on nurse education to review pedological 

practices, creating a positive learning environment 

that is not reported by the student as boring and 

repetitive (Duggan, et al., 2013). 

A Foucauldian discourse analysis raises the question 

of how a nurse education discourse has come to 

specifically use aged care for the beginning student to 

learn foundational skills. We suggest that it has not 

always been this way and consider that it may be 

linked to the rise of geriatric medicine and the 

creation of geriatric wards in the 1950s (St John & 

Hogan, 2013). Working in geriatric wards did not 

require the use of advanced technical skills needed to 

work in acute care wards (Salmon, 1981), hence the 

former was better suited as a learning experience for 

the beginning student. The continuation of a year one 

aged care clinical experience in the 21st century needs 

to be challenged. While acknowledging RNs are 
responsible for the care delivered by healthcare 

assistants (NCNZ, 2007), having a clinical experience 

in the first-year signals to the student that aged care 

nursing does not require advanced skills, and as 

argued earlier, maybe detrimental to considering 

working in the area.  

Another issue is the practice of using aged care as a 

default option when there is a shortage of acute care 

or primary healthcare placements. This practice calls 

in to question the student’s preparatory knowledge, 

as the theoretical component of an acute care or 

primary healthcare paper may not include caring for 

the frail older person (Deschodt et al., 2010). This 
lack of appropriate preparation for a clinical 

experience in aged care is significant, as poorly 

prepared students are recognised as a contributing 

factor to student dissatisfaction with an aged care 

clinical experience (Dahlke et al., 2020).  

In the final year of study, student learning focuses on 

effectively managing disease processes together with 

preparing the student to work as a RN. At this 

juncture a nurse education discourse constructs the 

work in aged care as being complex and requiring 

advanced skills. The role of a RN in aged care also 

carries high levels of accountability and 

responsibility (Amadoru et al., 2018), signalling a 
competent nurse. Furthermore, the aged care sector 

offers pathways to nurse practitioner roles (Adams, 

2021). And yet, our data highlights how tertiary 

institutions take steps to ensure the student who is 

judged as less competent, rather than the competent 

student, may be guided to work in aged care on 

graduation. Similarly, students only viewed working 

in aged care as a viable option if they lacked the 

educational standards required to gain a place on the 

NETP programme (Huntington et al., 2014).  
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In the current climate there is little to incentivise 

graduates to work in aged care. The NETP 

programme has been funded by the district health 

boards, with the majority of placements being in 

acute care settings (Hughes, 2020). A new graduate 

in aged care is also paid less than a graduate in a DHB 

(NZNO, 2021). These factors coalesce with discourses 

that encourage the lesser achieving student to work 

in aged care after graduation, sending a powerful 

message to students that aged care has lower status 

as a place of employment.  

This research has uncovered ways in which 

discourses are shaping negative student perceptions 

of working in aged care on graduation. Nursing 

education institutions appear to value this type of 

clinical experience for the fledgling student, or for the 

student who may struggle to find a placement on the 

NETP programme. However, an aged care facility can 

provide a wealth of experiences for the student from 

advocacy to managing complex conditions, through 

to end of life care and leadership skills. In contrast, 

our research notes an absence of statements that 

promote working aged care in a positive light. This 

absence highlights how discourses make it difficult 

for the student to think about aged care as a career 

option, in a different way. 

Implications 

To improve the uptake of graduates into aged care, it 

is necessary to gain a better understanding of the 

subtle and not so subtle practices inherent in 

curricula that position aged care as a convenient 

space to learn transferrable skills. It is essential that 

undergraduate nurse education recognise and value 

this growing area of nursing practice. Courses 

associated with an aged care clinical experience must 

not only include core theoretical knowledge for the 

care of the frail older person, but also capture the 
student’s interest. Nurse education representatives 

also need to meet and work collaboratively with aged 

care providers, to consider the most appropriate time 

for an aged care clinical experience. From there, 

consider how to maximise learning opportunities 

that centre on the complex skills required to work 

effectively in this sector.  

The issues that need to be critiqued and researched 

include:  

• The continued use of ARC placements in the first 
year of an undergraduate nursing programme; 

• The purpose of the aged care clinical experience 
and when it should occur; 

• The student perspective of a year three clinical 
experience in aged care. 

Limitations 

There were several limitations to this study. 

Protecting participant anonymity was important, 

therefore specific curricula data were not linked to 

participant comments. As the purpose of the study 

was limited to how and why an aged care clinical 

experience occurred, the student perspective was not 

examined.  

Conclusion 

As the need for RNs in aged care increases, this study 

offers insight into discursive practices adopted by 

undergraduate nurse education that serve to devalue 

aged care as a place for future employment. Working 

with older people in aged care facilities requires a 

complex range of skills, with pathways through to 

advanced nursing practice and nurse practitioner, yet 

undergraduate nurse education endorses aged care 

as a place for the fledgling student to learn 

foundational skills. Added to this, is the tendency to 

place students in aged care when other clinical 

experiences are in short supply during years two and 

three of their undergraduate programme. Aged care 

is also promoted to the student who is unlikely to gain 

employment in the acute care areas on graduation. 

Undergraduate nurse education must recognise the 

role these discursive practices play in perpetuating a 

discourse that positions aged care as having a low 

status in the employment choices, before there can be 

any meaningful improvement. 
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